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Pupil premium strategy statement 

This statement details our school’s use of pupil premium (and recovery 
premium for the 2021 to 2022 academic year) funding to help improve the attainment of 
our disadvantaged pupils.  

It outlines our pupil premium strategy, how we intend to spend the funding in this 
academic year and the effect that last year’s spending of pupil premium had within our 
school.  

School overview 

Detail Data 

School name Abbey Special School 

Number of pupils in school  203 

Proportion (%) of pupil premium eligible pupils 52% 

Academic year/years that our current pupil premium 
strategy plan covers (3 year plans are recommended) 

January 2022-January 
2025 

Date this statement was published January 2022 

Date on which it will be reviewed January 2023 

Statement authorised by Wayne Askham 

Pupil premium lead Rachel Yorke 

Governor / Trustee lead Sonia Seymour-Thackery 

Funding overview 

Detail Amount 

Pupil premium funding allocation this academic year £80,555 

Recovery premium funding allocation this academic year £25,810 

Pupil premium funding carried forward from previous 
years (enter £0 if not applicable) 

£0 

Total budget for this academic year 

If your school is an academy in a trust that pools this 
funding, state the amount available to your school this 
academic year 

£106,365 
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Part A: Pupil premium strategy plan 

Statement of intent 

Our aim is to use pupil premium funding to help us achieve and sustain positive 

outcomes for our disadvantaged learners. Socio-economic disadvantage is not always 

the primary challenge our learners face.  

At the heart of our approach is high-quality teaching focussed on areas that 

disadvantaged learners require it most, targeted support based on robust diagnostic 

assessment of need, and helping learners to access a broad and balanced curriculum 

with enrichment activities throughout the school year.  

Although our strategy is focused on the needs of disadvantaged learners, it will benefit all 

learners in our school where funding is spent on whole-school approaches, such as high-

quality teaching. Implicit in the intended outcomes detailed below, is the intention that 

outcomes for non-disadvantaged learners will be improved alongside progress for their 

disadvantaged peers.  

We will also provide disadvantaged learners with support to develop independent life and 

social skills and continue to ensure that high-quality work experience, careers guidance 

and further and higher education guidance is available to all.  

Our strategy is integral to wider school plans for education recovery, notably through 

engagement with the National Tutoring Programme for learners who have been worst 

affected, including non-disadvantaged learners.     

Our strategy will be driven by the needs and strengths of each learner, based on formal 

and informal assessments, not assumptions or labels. This will help us to ensure that we 

offer them the relevant skills and experience they require to be prepared for adulthood. 

Challenges 

This details the key challenges to achievement that we have identified among our 
disadvantaged pupils. 

Challenge 
number 

Detail of challenge  

1 Wellbeing 

Our primary concern, therefore this barrier has to be overcome before a focus on 
academic learning can take place as learners will not make academic progress 
until their wellbeing needs have been met. A barrier for our children has been the 
social isolation as a result of the Covid 19 pandemic. Our learners need to rebuild 
their Learning Power, address all areas of Being Back Together and feel proud of 
the skills they have gained and learn to transfer these to their academic progress. 

Ultimate aim: For learners to be making accelerated progress in our 
wellbeing data and therefore be in a position to make academic progress at 
an accelerated rate. 
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2 Behaviour incidences  

Behaviours linked to each learner’s SEN need to be addressed along with 
progress in learning, for some learners this has significant impact. Our Learners’ 
resilience, a lack of routine and for some, boundaries, alongside an ever 
changing national and local Covid climate has had significant impact. 

Ultimate aim: For learners to reduce the number of behaviour incidents to 
their pre March 2020 levels in order to make accelerated academic 
progress. 

3 Low self-esteem  

The low self-esteem that our learners experience due to their perceived ‘failure’ 
at mainstream school can be a barrier to their learning and this barrier has to be 
overcome for maximum progress in learning to take place. Our learners low self-
esteem and aspiration emanating from their perceived past failures and low 
confidence is also a barrier. 

Ultimate aim: For learners to have high aspirations in terms of their 
expectations for their futures and to be confident when completing learning 
tasks on a day-to-day basis. 

4 Academic progress 

A result of lockdowns and our learners being more vulnerable to covid19 
because of their learning needs and medical issues, many learners have had 
periods of isolation and illness as well as lockdown which has inevitably had an 
impact on their academic progress for the past two school years. 

Ultimate aim: For learners to have made accelerated progress in their 
wellbeing and, as a result, made accelerated progress in their academic 
data. 

Intended outcomes  

This explains the outcomes we are aiming for by the end of our current strategy plan, 

and how we will measure whether they have been achieved. 

Intended outcome Success criteria 

Wellbeing 

Ultimate aim: For learners to be making 
accelerated progress in our wellbeing data and 
therefore be in a position to make academic 
progress at an accelerated rate. 

Desired Outcome 1:  

Staff will be developed to give our learners 
opportunity to ‘Build Their Learning Power’, giving 
learners planned opportunities to use metacognition 
and self-regulation approaches in their learning.  

According to the EEF research, Metacognition and 
self-regulation skills show up to +7 Months progress 
on attainment.   

Desired Outcome 2:  

Learners will benefit from extended staffing capacity 
to support and deliver 1:1 and small group wellbeing 
intervention. Our staff will be trained in delivering 
high quality ELSA, Lego and reflexology 

Wellbeing data will show 80%+ of learners 
making at least expected progress and 30%+ 
of those 80%+ making accelerated progress.  

No groups will be under-performing.  

This will constitute ‘Outstanding’ progress and 
accelerated progress for 30%+ of learners.  

This will impact on their academic progress 
data which will show them making 
predominantly accelerated progress. 
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interventions. 

According to the EEF Research, Social and 
Emotional Learning shows +4 months progress on 
attainment 

Desired Outcome 3:  

House events and Lion Leadership responsibilities 
allocated to learners allow for further collaborative 
learning opportunities. 

According to the EEF research Collaborative 
learning opportunities show +5 Months progress on 
attainment 

Behaviour incidences and resilience 

Ultimate aim: For learners to reduce the 
number of behaviour incidents to their pre 
March 2020 levels in order to make accelerated 
academic progress. 

Desired Outcome 1:  

Our staff have high quality training on attachment 
and trauma practice. Staff recognise when to use 
strategies that further engage and support the 
school’s population.  

According to the EEF Research, Social and 
Emotional Learning shows +4 months progress on 
attainment 

Desired Outcome 2: 

The School has increased capacity to disseminate 
Emotional Literacy Support strategies from ELSA 
training. Our learners show that they are equipped 
with strategies to regulate and problem solve.  

According to the EEF Research, Social and 
Emotional Learning shows +4 months progress on 
attainment 

For each individual in school, their number of 
incident reports will reduce to the rate for that 
individual prior to March 2020 and covid 19.  

This will impact on their academic progress 
data which will show them making 
predominantly accelerated progress. 

Wellbeing data will show 80%+ of learners 
making at least expected progress and 30%+ 
of those 80%+ making accelerated progress.  

No groups will be under-performing.  

This will constitute ‘Outstanding’ progress and 
accelerated progress for 30%+ of learners.  

This will impact on their academic progress 
data which will show them making 
predominantly accelerated progress. 

CPOMS 

Low self-esteem  

Ultimate aim: For learners to have high 
aspirations in terms of their expectations for 
their futures and to be confident when 
completing learning tasks on a day-to-day 
basis. 

Desired Outcome 1: 

Our learners will have access to focused academic 
support through increased staffing capacity. The 
support will be delivered with input from the schools 
Middle Leaders. 

According to the EEF research, small group tuition 
shows +4 months progress on attainment. 

Desired outcome 2: 

Our learners will have access to specialist external 
interventions that use art and music as a driver. 
They are able to experience art and music as a 
means of self-expression and collaboration.  

According to the EEF research, arts participation 
shows + 2 months progress on attainment and 
Collaborative learning opportunities show +5 Months 
progress on attainment 

Desired Outcome 3:   

EHCP paths and the futures display in 
reception will show learners high aspirations 
for their futures.  

Learners will display (learner voice, walk-
throughs, lesson observations) ever 
increasing confidence in completing learning 
tasks independently and in approach to 
exams. Measured by Faculty Leader quality 
assurance. 

Academic data will show 80%+ of learners 
making at least expected progress and 30%+ 
of those 80%+ making accelerated progress.  

No groups will be under-performing.  

This will constitute ‘Outstanding’ progress and 
accelerated progress for 30%+ of learners.  
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Our learners will develop their skills using real world 
experiences allowing for them to retrieve these in a 
range of contexts.  

According to EEF research, Collaborative learning 
opportunities show +5 Months progress on 
attainment and Social and Emotional Learning 
shows +4 months progress on attainment 

Academic progress 

Ultimate aim: For learners to have made 
accelerated progress in their wellbeing and, as 
a result, made accelerated progress in their 
academic data. 

Desired Outcome 1: 

Staff will be developed through whole school CPD 
on ‘The Science of Learning’ and associated 
strategies, giving learners planned opportunities to 
use the strategies in their learning.  

Desired Outcome 2: 

Learners will be inspired to pick up on their learning 
journey at Abbey when we fully return to ‘The Abbey 
Way’ with fully immersive classrooms, hooks for 
learning, challenges and high aspirations. 

Desired Outcome 3:  

Through the Artsmark programme and the 
promotion of arts subjects, learners will be inspired 
to participate in arts subjects and use these to 
improve their confidence in these areas of the 
curriculum, increasing overall confidence in their 
ability to learn. 

Academic data will show 80%+ of learners 
making at least expected progress and 30%+ 
of those 80%+ making accelerated progress.  

No groups will be under-performing.  

This will constitute ‘Outstanding’ progress 
and accelerated progress for 30%+ of 
learners.  

Walk-throughs and lesson observations will 
show use of ‘The Science of Learning’ 

Activity in this academic year 

This details how we intend to spend our pupil premium (and recovery premium funding) 

this academic year to address the challenges listed above. 

Teaching (for example, CPD, recruitment and retention) 

Budgeted cost: £2500 

Activity Evidence that supports this approach Challenge 
number(s) and 
colours addressed 

Training in the use of 
‘Science for 
Learning’ (see SDP) 

The book ‘The Science of Learning: 99 
Studies That Every Teacher Needs to 
Know’ combines 99 of the most 
influential and important studies on the 
topic of learning 

1 

2 

3 

4 
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Training in the use of 
‘Apple Teacher’  

According to the EEF research, the use 
of digital technology shows +4 months 
progress on attainment. 

For pupils with SEND, technology can 
be a useful tool to support teaching. 
This training will also support pupils’ 
literacy skills, and help to deliver the 
curriculum: 

Using Digital Technology to Improve 
Learning | EEF 
(educationendowmentfoundation.org.uk) 

2 

4 

Getting back to ‘The 
Abbey Way’ with 
immersive 
classrooms and high 
expectations in all 
aspects 

Our past whole school year data shows 
the impact of the immersive curriculum 
and environments. It shows that 
disadvantaged learners make 
accelerated progress when compared 
with their peers. 

1 

2 

3 

4 

Artsmark (see SDP) According to the EEF research, 
participating in the art shows +4 months 
progress on attainment 

1 

3 

4 

 

Targeted academic support (for example, tutoring, one-to-one support 

structured interventions)  

Budgeted cost: £30,000 

Activity Evidence that supports this 
approach 

Challenge 
number(s) and 
colours addressed 

Personalised 
intervention based on 
next steps in learning 

Our past whole school year data 
shows the impact of personalised 
intervention based on next steps in 
learning for all learners. 

1 

3 

4 

Well trained HLTA to 
deliver the intervention 

There is strong evidence that teach-
ers’ pedagogical and content 
knowledge within specific subjects 
has a significant impact on pupil out-
comes: 

What-Makes-Great-Teaching-
REPORT.pdf (suttontrust.com) 

1 

3 

4 

 

 

https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/digital
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/digital
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/digital
https://www.suttontrust.com/wp-content/uploads/2014/10/What-Makes-Great-Teaching-REPORT.pdf
https://www.suttontrust.com/wp-content/uploads/2014/10/What-Makes-Great-Teaching-REPORT.pdf
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Wider strategies (for example, related to attendance, behaviour, 

wellbeing) 

Budgeted cost: £75,000 

Activity Evidence that supports this approach Challenge 
number(s) 
addresse
d 

ELSA According to the EEF research, the use of social and 
emotional learning shows +4 months progress on 
attainment. 

For pupils with SEND, having the language to be able to 
express emotions is a constant area for development 
and support: 

 

https://educationendowmentfoundation.org.uk/education
-evidence/teaching-learning-toolkit/social-and-
emotional-learning  

1 

2 

3 

4 

Wellbeing 
team for 
personalised 
intervention 

As above 

 

The wellbeing team provide personalised intervention for 
individuals and groups based on need as assessed by the 
class team and the wellbeing team. This varies widely across 
the cohort of learners in school. 

 

According to the EEF research, the use of targeted support 
shows +6 months progress on attainment. 

1 

2 

3 

4 

High quality, 
engaging 
EHCP 
reviews 

Our own in-school research shows that high quality, child-
centred EHCP reviews engage both parents/carers and 
learners in the process and therefore in the short-term targets 
that are set at the review and the actions that are assigned to 
people. As a result of this, learners made accelerated gains 
in terms of meeting their targets which leads to amendments 
frequently having to be made to the long term targets of the 
EHCP document. 

1 

2 

3 

4 

House events 
weekly to 
encourage a 
sense of 
belonging, 
challenge and 
team spirit 

According to the EEF research, the use of social and 
emotional learning shows +4 months progress on 
attainment. 

For our learners to work collaboratively to achieve an 
end goal is a challenge. Many of our learners have ASD 
and therefore struggle to collaborate so this is a focus 
throughout school to impact on the future social mobility 
of our learners: 

 

https://educationendowmentfoundation.org.uk/education
-evidence/teaching-learning-toolkit/social-and-
emotional-learning 

1 

2 

3 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
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Programme 
working with 
parents/carer
s to develop 
effective 
home learning 
environments, 
supporting the 
child with 
reading and 
increased 
self-
expression. 

The NSPCC recommends parents and carers work with 
their children to create routines that provide structure to 
their day, partake in activities together, and assist 
children in expressing their emotions: 

Supporting children with special educational needs and 
disabilities | NSPCC 

3 

4 

 

Total budgeted cost: £107,500 

https://www.nspcc.org.uk/keeping-children-safe/support-for-parents/coronavirus-supporting-children-special-educational-needs-disabilities/
https://www.nspcc.org.uk/keeping-children-safe/support-for-parents/coronavirus-supporting-children-special-educational-needs-disabilities/
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Part B: Review of outcomes in the previous academic 
year 

Pupil premium strategy outcomes 

This details the impact that our pupil premium activity had on pupils in the 2020 to 2021 

academic year.  

Due to COVID-19, performance measures have not been published for 2020 to 2021, 

and 2020 to 2021 results will not be used to hold schools to account.  

Given this, we will point to any other pupil evaluations undertaken during the 2020 to 

2021 academic year, for example, our in-school progress data. 

During the 2020 to 2021 academic year there is very little difference between the 

amount of progress made by learners eligible for the Pupil Premium funding and those 

who are not. Historical evidence shows that when full years are completed in school, 

that learners identified as PP accelerate their progress to beyond that of their peers 

who are not identified as PP.  

Our assessment of the reasons for these outcomes points primarily to Covid-19 impact. 

This disrupted the teaching of all subject areas and had a negative impact on most 

learners’ development to varying degrees, particularly in limiting opportunities to pro-

gress social and communication skills and independence.  

We mitigated the impact on academic outcomes by our resolution to maintain a high 

quality curriculum, even when learners were not in school, via resources such as the 

use of SeeSaw to provide personalised learning tasks and feedback, an online curricu-

lum and online teaching. However, it was challenging to provide differentiated support 

to our learners online.  

Our assessments and observations suggested that for many pupils, being out of 

school, uncertainty and concern over their future and challenges around access to 

support were detrimental to learning behaviour, wellbeing and mental health to varying 

degrees. We used pupil premium funding to help provide wellbeing support and target-

ed interventions and resources where required e.g staff supporting families to be en-

sure learners physical wellbeing needs were met, supplying art and sensory resources 

and providing technology in order for learners to be able to access learning task and 

teacher support.  

The impact of all of these challenges was greatest on our disadvantaged pupils, as has 

been evidenced across the country, and they were not able to benefit from our pupil 

premium funded improvements to teaching or targeted interventions to the degree that 
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we intended. 

Externally provided programmes 

Please include the names of any non-DfE programmes that you purchased in the 

previous academic year. This will help the Department for Education identify which ones 

are popular in England 

Programme Provider 

SeeSaw SeeSaw 

  

 


